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Research Project:

Santander Scholarship Awards, Open University

» Aim: Investigate and evaluate the effects of employing d
tﬁalcdhing of Greek vocabulary to a group of early years (E
children.

» School: Greek school of the Diaspora, London area

» Participants: 8 children attending Key Stage 1, Level B
» One girl with severe language difficulties (aged 7)
» One boy with attention deficit disorder (ADD) (aged 7)

» One girl joined the class in March, without any working knowl
Greek (aged 8)

» Methods: Observation (eight lessons, four interventio
Interviews (pre- and post-, with children)

» Children had different levels - backgrou
written and oral command of Greek language



Research Findings:

» Four Interventions (mid - May until J
2015):

1. Weather
Jobs/ Professions
Farm Animals

> WM

Jungle Animals




Research Findings: 1. Weather

» Weather
» Lesson plan/ preparation of materials

X

1.Read words in relation to weather (such a
wind, cloud, hot, cold, etc) in Greek.

» Lesson Plan for Weather: Aims:

2.Demonstrate words that indicate weather
conditions using their body.

3.Understand and use the same words i
sentences.




Scaffolding through story Internalise
and drama Transfer

Explore issues

Think from within the story

Re-tell or act out (activity cycle)

Facilitate initial comprehension

Engage with the story

Make vocabulary memorable

Arouse interest, attention and curiosity

Figure 1. Scaffolding through story and drama

Source: https://www.google.co.uk/search?g=scaffolding+education+clipart&ris=
Addressé&source=Inms&tbm=isch&sa=X&ved=0ahUKEwj960r37YVLAhRXCOh4KHRHrC5cQ_ A
732#imgrc=qlzjHzKW21CjVM%3A
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Research Findings: Summary

Interventions Pre- Interview Post-Interview

Lesson 1- 4 words 12 words
Weather

Lesson 2 - Jobs 3 words 14 words
Lesson 3 - 7/ words 31 words
House/farm

animals

Lesson 4 - 6 words 25 words

Jungle animals

P



Research Findings:

individual and group work
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Research Findings:
Pantomime: guess the word

» General knowledge of the word - Having knowlec
word and being able to readily recall it

“Acting out the words
helped me memorise
them” (girl, 7yrs old)




Research Findings: w
Improvisation, Dialogue with partner;

» Transfer new knowledge and use it in writing

» Having knowledge of a word - being able to
it - applying it in appropriate situations.

Example of
vocabulary use
in written
sentences




Research Findings:
Improvisation, Dialogue with partner

» Children added words and sentences to the exis
and were also allowed to add scenes if they wa

» Applying word appropriately - Knowledge of a
meaning and its relationship to other words

-7
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Example of
vocabulary
use in
sentence




Research Findings:
Hot-seat: Weather Reporter

» Children selected words and applied the
appropriate situation, which they created




Research Findings:

Writing in Role: Using nhew words in
sentences

» At the end of each intervention all children were
individually use the new vocabulary in sentences

» An increase was noted in children’s ability to reme
and recall these words without any help, somethi

they usually found challenging.




Reflections
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Make useful contributions to the teaching community
Empower teacher’s confidence

Share materials, guide and support

Allow all children to participate and learn

Bridge the gap between rese
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Thank you for your attention!

Comments and fe

Please remember to share your email with us
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